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My teaching practice is based on the belief that education is a vehicle to invite 

meaningful dialogues and a process to find moments of home. As an artist 

who works internationally, I see people as the travelers in the midst of our 

diaspora through time. How do we see each other from far away? How do we 

connect to one another when we meet in the middle of our own stories?  

 

My attempts to redefine theatre brought me from Taiwan to the US, where I 

learned from my artist colleagues how to be vulnerable and brave in my art. 

Drawing from my experience of being a multilingual writer and a foreigner, I 

advocate for the teaching frameworks that allows participants to thrive in 

collaboration, while relearning and decentering my power and privileges. With 

a history of traumatic brain injury, I root myself in the practice of unhurried 

intimacy that honors different access and needs from learners. I start a class 

by building collaborative agreements and invites the students to co-author and 

revisit it as a way to practice listening. I invite my students to list their areas of 

strength, their area of growth, their needs as learners to invite them to better 

work with their learning patterns and to thus foster a collaborative space to 

support each other’s learning. The assessment is also built upon students’ 

growth through pre-surveys and rubrics created by the students.  

 

As theatre educator, I see our work inherently interdisciplinary. I weave in my 

training of cultural studies, poetry and linguistics as a way to invite a close 

read on images and language. An exercise I often lead in the beginning of 

creative writing and devised theatre classes is called “Un-apple the apples”, 

which is inspired by John Berger’s idea— “An apple is sweet because of the 

moment it enters your mouth.” In this exercise, the students are guided to 

read objects through different senses. They practice storytelling in images to 

light the extraordinary in ordinary life and retelling their memories through a 

play in semiotics. Such exercise also enlightens the students for discussion of 

topics such as Artaud’s Theatre of Cruelty, dance, and devised theatre.  

Being a non-English Speaker also gives me the opportunity to work with 

languages differently. In my Playwriting class, I lead my students to stay close 

with the syntax that exists in creative work. My students practice how to write 

what they want to read, as opposed to write what they think other people want 
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to read. The students are introduced Playwriting in different craft areas, such 

as time, motion, character, status, images, and space.  

 

With my training of drama-based pedagogy from UT Austin Professor Katie 

Dawson, I root myself in the power of embodied dialogue. I incorporate the 

devising exercise for both lecture-based and craft-based courses. As the art 

of asking better questions is one of the core elements of devising, I invite my 

student-collaborators to write down all questions that hover their mind in the 

past 24 hours. We use a thinking sequence called DAR (Describe, Analyze, 

and Relate) to connect our prompts/course content to the questions people 

have in mind. I see this as a way to encourage co-authoring and mutual 

empowerment in art-making. Another strategies I use derives from August 

Boal’s game—“the Great Game of Power.” It is a game in which participants 

get to explore relationships among different roles through props like chairs 

and a water bottle. Through this game, the students are invited to reflect on 

the leadership that exists in their and others’ art-making processes.  

 

As an artist, I make civic performances that invites people to play, as 

playfulness can be a way to create belonging and to anchor oneself in the 

present. I guide my students to co-create toolkits to play, to interact with 

themselves, with our collaborators and readers / audience members. The 

students will to ask what is possible while reviewing what is wrong in the art-

making process. In the end of the courses I designed, I encourage my 

students to develop their own research and inquiry interest. When they walk 

out of my classroom, they will be equipped with toolkits they created on their 

own to participate in larger inquiries and practice a lifetime curiosity in 

themselves and the world.  

 


